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CHAPTER I 
INTRODUCTION 
' statement of the problem.-- The teaching profession, 
as any other progressive organization, realizes that it 
must be aware of and versed in current trends in methods 
and procedures, as well as proven theory, to produce 
eff iciently a maximum of good resu lts. In-service training 
is a part of this program of learning . The principal's 
professional library has a foremost place in this program. 
In fact, a recent survey indicates t hat teachers seem to 
prefer direction to pertinent reading rather than personal 
1/ 
supervision.-
There is a constant problem for the administrator, 
especially the new principal, in determining what consti-
tutes the core of a good professional library. 
The writers feel that each elementary school adminis-
trator has professional books and journals in his library 
which experience has proved to be of special value to him 
and his staff. To assemble the name s of these books and 
1/H. w. Bowie, Supervisory and Administrative Practices of 
New Hampshire Elementary School Princilals Who Devote Fifty 
Percent or Less of Their Time to Teach ng, Unpublished 
Masters' Thesis, Boston University, 1952, p. 57. 
-1-
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periodicals which are recommended by elementary school 
principals and to study the techniques employed to make 
these libraries functional is a need of the profession at 
this time. As far as the writers have been able to dis-
cover, no similar survey has been made. 
!The purpose of the study.-- The primary purpose of this 
study is to determine the contents of a number of elementary 
principals' libraries, and to evaluate these libraries as 
they relate to the in-service growth of these principals and 
their staffs. 
Secondary purposes of the study are to determine (1) to 
.. 
what extent the libraries are actually considered valuable 
by elementary principals, (2) ·the means by which these 
-
libraries have been and are obtained, (3) by whom and to 
what extent the libraries are used, (4) who initiates and 
fosters their use, (.5) for v.rhat purposes they are generally 1 
utilized, (6) how much clerical work is involved and by whom 
performed, (7) where the libraries are generally housed, (8) 
suggestions and recommendations for improved use of the 
library facilities, (9) whether there is a "main core" of 
~ -
books in many libraries, and (10) whether the size of the 
• . 
community affects the "main core.n 
To arouse administrators to wider use of their libra-
ries by virtue of the survey itself, is still another aim. 
The Source of the problem.-- Most elementary school 
=-===--==-== -=-== -- -=---=~- -==-
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administrators main tain some kind of a professional library 
for themselves and the staff within the elementary school 
building. This collection of books and periodicals varies 
·,- v 
greatly in size, in source, in organ ization, in location, 
and in function. The value of such a library is maintained 
II 
by writers in educational administration and supervision. 
There is a need for elementary principals in service and fo j l 
beginning principals to be informed concerning the best 
available library and to know the best techniques to insure 
effective use of the library. The writers are personally 
concerned with seeking information related to this problem. · 
The scope of the problem.-- This study is limited to 
the survey of the contents of the professional libraries 
found in elementary schools. The study is further limited 
to the information received from 135 questionnaires 
returned by supervising and teaching elementary principals 
in 91 communities in the Commonwealth of Massachusetts. 
These returns have been studied wi t hout reference to the 
geographical location of the principals surveyed, but with 
consideration of the relative size of the communities which 
they represent, the nature of their positions, the size of 
their school system, the number of years in the profession, 
and the extent of their professional preparation. 
The justification of the problem.-- Very limited 
research information is available which would indicate the 
-= ------= 
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,extent to which professional libraries influence the in-
-~ 
service training of principals and teachers. The value of 
such a library seems to ·be greater t h an is fully realized, 
and as prospective administrators and supervisors, the 
writers feel it would be helpful to have a comprehensive 
list of professional texts and periodicals available, this 
list to be based upon the recommendations of principals in 
ser vice. One research study reviewed would seem to indicate 
1/ 
that many teachers prefer a library to personal advice.- j 
We feel the situation might be clarified by this study. 
1/M. W. Bowie, op . cit., p. 57. 
CHAPTER II 
REVIEW OF LITERA~JRE AND RESEARCH 
1. The Need for a Professional Library 
Although the research material bearing on the problem 
is limited, what could be found was adamant in its attitude 
II 
I 
I 
I 
toward the need for a professional library for school admin-
1/ 
istrators. Briggs- says: "Every school, however small, 
II 
should have a well-chosen and steadily growing professional , 
library •••• " 
Concerning the modern approach to administration in 
which the faculty are considered as important assistants in 
2/ 
all phases of school management, Englehardt- stresses the 
importance of a ~rofessional library: 
"The recent interest in faculty participation in 
curriculum revision and in all phases of school manage-
ment makes it increasingly important that each school 
or each school system have a generous professional 
library for teachers •••• " 
In order to be modern and vibrant, teachers must have 
the opportunity to know the results of modern means and 
methods which have proved effective. This opportunity is 
1/Thomas H. Briggs, Improvinff Instruction, The Macmillan 
Company, New York, 193E, p. 80. 
2/Frederick Englehardt, Public School Organization and 
Administration, Ginn and_ Company, Boston, 1931, p. 391. 
-5-
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arforded them by the progressive administrator's profes-
sional library. This idea is expressed by the following : 
'•Teachers need expert proressional help and advice in their 1 
work wi th children. This means •••• that we must rely mainly I 
upon professional literature: the periodical and the text.'X 
Recently the acknowledgment of the value of a profes-
sional library and an increased interest in the attainment 
or useful professional literature have made advances but as y 
late as 1943 a report in the Volta Review said: 
"It seems reasonable to assume that a lack or 
interest in professional literature does exist f or 
these reasons: (1) There is a lack of stLmulation and 
guidance from those . who direct the educational pro-
grams of schools, as evidenced by the failure to pro-
vide opportunity for professional study either in 
regular faculty meetings, in departmental meetings, or 
in voluntary study groups. (2) School libraries are 
not sufficiently equipped to motivate interest •••• " 
. ll .. 
In 1944 Otto also decried the lack of realization of 
the potential value of a professional library when he said: 
1
'Much has been written regarding the desirability 
of professional growth on the part of teachers in ser-
vice and the need for having supervisory off icers and 
!/National Education Association, Department or Elementary 
School Principals, Bases for Effective Learning, Thirty-
first Yearbook, 1952, Washington, D. c., p. 5o. 
£/Committee on the Use or Professional Literature, American 
Association to Promote the . Teaching of Speech to the Deaf, 
Volta Review (September, 1943), 45:487. .. . 
3/Henry J. Otto, Elementar School Or anization and 
tration, Appleton-Century-Cro ts, Inc., New York, 
p. 381. 
, 
6 
supervisory techniques that will stimulate professional 
growth; yet few elementary schools have provided, to 
say nothing of having exploited the possibilities of, 
a professional library for teachers within each elemen-
tary school." 
However, in a more recent survey it was found that 70 
per cent of supervising principals and 74 per cent of 
teaching principals polled considered individual reading as 
1/ 
especially helpful professionally,- exceeded. only by "work 
with faculty." 
Whether or not this is merely a lip-service we hope to 
ascertain by our survey of Massachusetts communities. 
To emphasize the fact that today there must be positive 
action on the part of administrators and not merely lip-
Y 
service, the Thirty-first Yearbook also states in an 
article: 
"So many things about the newer approach in 
elementary education are so fine and sound and good 
that it is difficult to understand the widespread 
assumption that the old ways are better. Principals 
can do much to correct the misconceptions which 
obstruct educational advance in these matters. But 
principals cannot do this unless they are . ale.rt to 
opportunities for their own in-service growth, and 
concerned about the in-service growth of teaching per- 1 
sonnel.... The lagging principal can neither lead 
teachers nor develop esprit de corps for forward 
adjustments and in-service growth. 11 
Inasmuch as most teachers at some time or other in 
1/National Education Association, Department of Elementary 
School Principals, The Elementary School Princitalship 1 
Today and Tomorrow, . Twenty-seventh Yearbook, 19 8, Volume 2q 
Number 1, W,ashington, D. c., pp.l71-172. 
2/Thirty-first Yearbook, op. cit., p. 35. 
17 
their careers may be called upon to participate in curricu-
1/ 
lum building, Wahlquist- further points out the necessity 
for the professional library: 
"Professional libraries constitute an essential 
for all curriculum committees. The administrator is 
faced with an almost impossible problem in curriculum 
construction if reference materials are not available. 
Teachers are often notoriously unprepared for curricu-
lum work in terms of their familiarity with courses of 
study in other school systems. Therefore, an ample j 
supply of courses of study is needed. Textbooks in 
education also have much to offer teachers in educa-
tional philosophy, methodology, purposes of the school~ 
and relationships of all areas. Specialized profes- , 
sional texts are needed relating to teaching in all 11 
areas. Also, a large basic supply of texts associated II 
with subject matter areas is highly desirable. School-
room textbooks on all levels and in all subjects being 1, 
considered by curriculum committees should be included II 
in the professional libraries." v . I 
Earl Murray,- General Supervisor of Instruction for 
the Modoc County, California, Schools, includes professional! 
libraries in a listing of various activity programs designed 
I 
to aid the in-service growth of teachers with the following I 
I 
statement: 
"r1odern teacher institutes, teacher organizations, ! 
and other activities have fostered the founding of 
professional libraries in many school systems. These 
libraries can and should be used in promoting growth 
of teachers through section meetings, study groups, 
and discussions, and as reference material to individ-
ual teachers for general understanding or help on 
specif'ic problems of' method and procedures.u 
In discussing the future needs of rural teachers during! 
1/J. T. ~iahlquist, et al, The Administration of Public 
Education, The Ronald Press Company, New York, 1952, pp. 
291-292 
2/Earl Murray, The California Journal of Elementary 
Education, XII JFebru~y, 1944L, _pp. 180::186. 
I 
r 
1/ 
war years, 0. P. Sands- unwittingly voiced the needs of 
rural and urban teachers today. 
"With the ranks of the rural teachers already 
being filled with inexperienced and too rusty teachers, 
the demand for intensive and more widespread profes-
sional guidance for their in-service growth becomes 
imperative. The many problems confronting these new-
comers make them dependent on expert advice. The 
younger and less experienced teachers have suffered 
from the speeding-up process. The former teachers-
now married-who are returning to teaching during the 
emergency have professional needs, too, because educa-
tion has undergone many changes in philosophy and in 
practice during the past decade, and the group must be 
brought up to date in both fields. 
It is, therefore, desirable that rural teachers 
make us~ of some good professional books, in addition 
to magazines and the teachers manuals, in order to 
meet the problems they face." 
2. The Content of the Professional Library 
We shall attempt to find out specifically what books 
and periodicals do constitute the average professional 
library here in Massachusetts by our questionnaire. How-
ever, the literature does indicate generally the broad 
content of such a library. 
2/ 
Englehardt,- probably considering the future day when 
professional libraries have received full recognition, 
suggests quite a few publications as essential to the 
library: 
1/0. P. Sands, tt!n-service Training for Rural Teachers 
Through Professional Reading,n Peabody Journal of Education 
(May, 1943). Volume 20, p. 336. 
2/op. cit., pp. 414-415. 
9 
"The professional library should contain a 
complete historical file of all textbooks which have 
been used in that particular school system, and also 
samples of the most modern -instructional materials in 
the various subject fields. This library collection 
should include the yearbooks and publications of the 
learned educational societies and associations and the 
significant bulletins and ~eports of the state depart-
ment of education, of the United States Office of 
Education, and of the superintendents of schools of 
comparable school districts. Teachers and other staff 
members should have available for use a selection of 
the best books -on method, techniques, supervision and 
administration. The professional journals should be 
among the periodicals which are made available prima-
rily for use by the staff." 
Probably more practical and acceptable to economy-
minded school boards would be a small, yet functional, y 
selected list gained by the suggestion of Briggs: 
"The books and magazines should be sel.ected by the 
supervisor with the assistance of the teachers to con-
tribute primarily to the promotion of the general 
supervisory program •••• The number of books and maga-
zines is not so important as that they are helpful in 
the special studies carried on by the teachers and that 
they are used continually and effectively• Lists pre- 1 
pared by others, such as the "Sixty Best Books of the 
Year," may be suggestive •••• " 
The principal and his staff can no longer remain in the 
sanctuary of their building, aloof from the problems of 
their community. They are becoming more intimately entwined 
with community life today and, hence, are forced into parti-1 
cipation in the solving of such problems as juvenile delin-
quency, encouraging local adult education, improving teach-
ers and teaching, supporting state and federal aid to 
education, and appraising the effect of television on 
1Jop. cit., p. 480. 
10 
children. But these problems will require technical knowl-
edge attainable only from up-to-date libraries. Neale y 
Hamilton discusses this phase of the administrator's and 
teacher's role in the community by stating what he considers 
I 
a necessity for meeting this challenge: 
"Thus, as a modern leader, the principal needs not 
only supervisory and administrative skills but also the 
technical knowledge that is a characteristic of any 
profession •••• 
Buying a magazine or ordering a book •••• is a 
positive step in the principal's growth. 
Every principal should subscribe to some pro-
fessional magazines and journals. In addition, he 
should have in his bookcase for reading or reference 
or informal study at least one authoritative book on 
each phase of his work." 
3. Role of the Principal 
The role of the principal in establishing and maintain-
ing a successful professional library is an important one. 
On him rests the responsibility of seeing that his teachers 
are properly stimulated to make use of this library. y 
Cubberly emphasizes this point: 
"To be able to stimulate teachers to think, and 
from thinking to want to read, is the clear mark of a 
professional leader. The principal, though, should 
remember that teachers will get little from reading 
done from any other motive than a __ feeling of need of it. 
To create the need and then -lead the way in satisfying 
it is the principal's work •••• If he can get each 
teacher interested enough to read half a dozen magazine 
1/Neale R. Hamilton, "What Books and Magazines are in the 
Principal's Bookcase?", Nations. School (July, 1951), 48:39. 
g;Elwood P. Cubberly, The Principal and His School, Houghton 
Mifflin Company, Boston, 1923, pp. 477-478. 
11 
I 
I 
rr 
I 
! articles each year, a couple of good professional books, and two or three books giving an insight into 
child life or industry or world affairs, he may feel 
well satisfied." i 
il 
If teachers are going to do any amount of professional I 
reading they must have books and periodicals close at hand. 1' 
It is the duty of the principal to make this material easilYrl. 
1/ 
available to his staff. Jacobson- says: 1 
"Such material should be accessioned in the school 
library where it is at hand for the teachers. The 
availability of professional material will also tend to 
increase the teachers' use of the library. The libra- 'I 
rian should adopt some systematic method of informing 
the professional staff when such materials are added tol 
the library. rt 
It would seem, also, that the principal must be of 
necessity himself an avid reader in order to cull all the 
material and be able to direct his teachers to specific 
2/ 
writings. Weber- expresses this thought by saying: 
"The public school administrator, more than any 
other specialist in the field of social service, should 
know what his colleagues are doing. There is •••• a I 
wealth of material appearing in book form. In some way' 
the public school administrator must go over this mate i l 
rial and make the best of it available to his teachers. ! 
A reference to the book reviews in current magazines I 
will help him to pass judgment on much .of the material .' 
Again the selection of the "best books of the year" by 1 
the National Education Association gives him another 
clue to the material of worth. Over and above this he 
should himself be a prodigious reader. He should 
develop critical-mindedness so that he himself can pass 
judgment on the worth of the material at first hand. u 'I 
1/P. B. Jacobson, W. C. Reavis, J. Logsdon, Duties of 
Principals, Prentice-Hall, Inc.,New York, 1950, p. 613. 
2/0. T. Weber, Problems in Public School Administration, 
The Century Company, New York, 1930, p. 106. 
4. Providing the Library 
Although the need and the content of the professional 
library are generally accepted today in theory, there yet 
remains the problem of being provided the necessary litera-
ture for the library. In some cases nothi ng is done because 
of indecision as to who should finance the library. However, 
the professional library legitimately is the financial obli- 1 
gation of the school board and should be provided for educa-
1/ 
tors. Otto makes this clear in his statement: 
"If teachers are to render maximum professional 
service of a high type, they must be provided with the 
materials which are the tools of the profession so that 
educational thought and practice may. keep abreast of 
the changes which are rapidly taking place in public 
education." 
For the staadily-growing professional library: •••• "the 
Board of Education should make a generous appropriation each 
-.# 
year. 
This does by no means militate against supplementary 
. - . 11 
material being obtained from other sources. As Otto sug-
gests: "Frequently the local professional library can be 
augmented by loan collections from the state library, the 
state department of education, or the state colleges and 
universities." 
1/op. cit., p. 381. 
_g/Thomas H. Briggs, Op. Cit., p. 480 
3/op. cit., p. 391 
- - - - =--'---="-
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Briggs makes a similar observation when he states: 
"Such a library can usually be s_upplemented by books from 
traveling loan collections, from neighboring colleges of 
education, and from cont.ributions from the teachers them- I 
selves.~ ~ 
A like suggestion for providing material,g/or the II 
library is made in the Twenty-first Yearbook: 
"We. have found it wise in our school to collect 
small ' monthly contributions from ea.ch member 'of the 
staff. · This sum is turned over to a different teacher 11 
each month, and that teacher is solely responsible for ,, 
procuring the new library book or books." 
1 
The research reviewed indicate.s that the e.lementary 
principal and his _staff definitely need a professional 
library. l:le, the - ~~i ters, hope by this survey to verify 
this further and ~o to determine the general content of 
such a library. 
1/op. cit., P• 480 
gjNational Education Association, Department of Elementary 
School Principals, In•service Growth of · School Personnel, 
Twenty-first Yearbook, 1942, Washington, D. c., P• 401. 
I 
I 
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CHAPTER III 
PROCEDURE 
To obtain the information sought about the elementary 
principal's professional library, it was necessary to con-
tact the principals by check list and questionnaire. 
The writers included a book list of the more important 
texts on the various phases of teaching, journals, and .I 
periodicals so the respondee could merely check his answers. 
This check list was achieved .by incorporat.ing research and a 
list compiled by the writers. This lengthy list was pre-
sented for revision and refinement to the seminar group o~ 
twenty teachers. It was decided to limit the list to the 
most widely known authors and publications because of the 
poor psychological effect of such a long list on the reci-
pient. It was also suggested that a ~ew blank spaces be 
left after the titles in each phase of teaching covere d for 
those t i tle s. t he cooperating principal thought should be 
added. The suggestions were incorporated so that a less 
ponderous and more attractive bihll.ography resulted. 
A concise and simple-to-answer tentative questio.nnaire 
was prepared. This was also submitted to the seminar for 
criticism. Many helpful suggestions from the members were 
-15-
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II 
I' 
incorporated in the original form as to layout and phraseo-
logy to make it more compact and clear. y 
The final instrument consisted of a check list, 
questionnaire, and introductory letter stating our aims, 
requesting the help of the principal, giving instructions 
for filling out the questionnaire, and thanking the cooperat-
ing principal for his assistance. 
ysee appendix 
16 
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CHAPTER IV 
ANALYSIS OF DATA 
Of the 135 questionnaires which were returned, 15 
indicated that the principal involved had no library at all, 
or that the system in which he worked maintained a central 
library to which all the teachers had access. For the pur-
poses of this study, these 15 questionnaires were omitted 
from the tabulations which follow. 
One of the decided limitations of the study was the nunr 
ber of check lists and questionnaires in which the responses 
were incomplete, to the extent that many of the suggested 
titles in the check list where not marked in any of the five1 
columns. In addition to this factor, there were many prin-
cipals who did not answer all of the questions or who 
declined to furnish the information requested at the close 
of the instrument. 
One hundred twenty questionnaires were considered to 
have sufficient information for the purposes of the study, 
and that information has been tabulated and summarized in 
24 areas. Tables 1 through 10 are based upon the findings 
of the check list; Tables 11 through 18 are based upon the 
information obtained from the questionnaire concerning the 
library and its use; and Tables 19 through 24 are based on 
17 
l 
the general information section of the questionnaire con-
cerning the principal himself and his community. 
-----=--=- ~=--==--
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Table 1. Responses of Principals with Respect to Publica-
tions in the Area of Administration and Supervi-
sion. 
r 
!Have in Not in 
Library , Library Did 
Title Used I Used Would Don't Not 
I 
Often Rarely Like Need Know 1 ( 1) ( 2) ( 3) {4) ( 5) (6) 
I 
Ellsbree and McNally, ELE~ffiN- ,I 
TARY ADMINISTRATION AND II 
SUPERVISION ••••••••••••••••• 21 6 31 4 24 
Hagman, ADMINISTRATION OF 
AMERICAN PUBLIC SCHOOLS ••••• 5 2 15 3 47 
Jacobsen and Reavis, DUTIES 
OF SCHOOL PRINCIPALS •••••••• 23 9 38 3 I 14 II 
Kyte, THE PRINCIPAL AT WORK ••• 43 8 29 1 7 I 
Otto, ELEMENTARY SCHOOL ORGAN- I 
IZATION AND ADMINISTRATION •• 26 14 35 2 12 
Reavis, et al, ADMINISTERING 
25 5 5 THE ELEMENTARY SCHOOL ••••••• 23 25 
Shane and McSwain, EVALUATION I AND THE ELEMENTARY CURRIC-
,I ULUM • ••••••••••••••••••••••• 9 3 19 2 39 
Wiles, SUPERVISION FOR BETTER 
SCHOOLS ••••••••••••••••••••• 26 8 26 0 24 
Yeager, ADMINISTRATION AND THE 
6 6 PUPIL ••••.••..••••••••••..•• 30 4 30 
. -
. .. .. 
. . 
Table 1 reflects the interest of the principal in pro- 1 
fessional literature which applies more directly to the 
specific phases of his duties as an administrator and as a 
supervisor. Kyte, Otto, Wiles, and Jacobsen and Reavis are 
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mentioned frequently, and many principals expressed interest 
in this area as is evident from column 4. Fifteen of the 
principals who participated in the survey recommended Barr, 
Burton, and Brueckner's Supervision, four mentioned Melch-
ior's Instructional Supervision, and three principals each 
suggested Adams and Dickey's Basic Principles of Supervision, 
and Yauch's Improving Human Relations in School Administra-
tion. 
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Table 2. Responses of Principals with Respect to Publica-
tions in the Area of Methods of Teaching I 
~ave in Not in 
Library Library 
Title !Used 'Used Would Don't 
Often Rarely Like Need 
( 1) ( 2) ( 3 ) T4) (.?) 
Baker, INTRODUCTION TO EXCEP-
TIONAL CHILDREN •• ·••••••••••• 6 
Baxter, et al, THE ROLE OF 
ELEMENTARY EDUCATION .••••••• 6 
Burrows, TEACHING CHILDREN IN 
THE i-1IDDLE GRADES. • • • • • • • . • . 13 
Caswell and Foshay, EDUCATION 
IN THE ELEMENTARY SCHOOL •••• 20 
Gans, et al, TEACHING YOUNG 
CHILDREN. • • • • • • • • • • • • • • • • • • . 1.5 
Gesell and Ilg, THE CHILD FROM 
FIVE TO TEN. • • • • • • • • • • • • • . • . 28 
GROUP PLANNING IN EDUCATION, 
194.5 Yearbook of the ASCD ••. 12 
HELPING TEACHERS UNDERSTAND 
CHILDREN, American Council 
on Education ••••••••.••••••• 1.5 
Hildreth, READINESS FOR SCHOOL 
BEGINNERS ••••••••••••••••••• 20 
Hockett and Jacobsen, MODERN 
PRACTICES IN THE ELEMENTARY 
SCHOOL ••••••••••••••.••••••• 17 
Huggett and Millard, GROWTH 
AND LEARNING IN THE ELEMEN-
TARY SCHOOL ••••••••••••••.•• 12 
Jenkins, et al, THESE ARE YOUR 
CHILDREN. • • • . . • . • • • • . . • • • • • • 21 
3 
6 
9 
12 
.5 
10 
6 
.5 
13 
16 
10 
8 
(concluded on next page) 
37 2 
23 4 
43 3 
27 4 
28 3 
3.5 .5 
2.5 10 
4 
25 .5 
31 3 
19 6 
28 3 
Did 
Not 
Know 
I 
' !I 
( 6) I 
I 
21 I 
3.5 
15 
17 
26 
8 
21 
18 
19 
u. I' 
28 
,, 
21 ,, 
21 
Table 2. (concluded) 
Have in Not in 
Library Library Did 
Title rused Used Would Don't Not 
Often Rarely Like Need Know 
_llJ ilJ . ()_l_ (4) (5) \6) 
Kirk and Johnson, EDUCATING 
THE RETARDED CHILD. • • • • 11 8 37 0 24 
Lee and Lee, THE _CHILD AND HI~ 
CURRICULUM • • • • • . • . . . 41 16 18 3 12 
Macomber, GUIDING CHILD DEVEL-
OPMENT IN THE ELEMENTARY 
SCHOOL • • • • • • • • • • • 14 10 22 4 30 
Smith, et al, FUNDAMENTALS OF 
CURRICULUM DEVELOPMENT • • • 8 9 27 5 25 
Stratemeyer, DEVELOPING CURRI-
16 5 CULUM FOR MODERN LIVING. • • 10 29 22 
TOWARD BETTER TEACHING, 1949 
Yearbook of the ASCD • • . • 8 11 31 4 16 
Witty, THE GIFTED CHILD. • • • 22 17 38 5 6 
-
Yoakum and Simpson, MODERN 
PRACTICES AND TECffifiQUES OF 
TEACHING • • • • • • • • • • 6 8 27 11 19 
Generally speaking, Table 2 would seem to indicate that 
many principals cooperating in the study feel a need for 
additional help in the broad area of method. Lee and Lee, 
Witty, Gesell and Ilg, Hildreth, and Hockett and Jacobsen 
are most commonly found in the professional libraries used 
by these cooperating principals, but the interest shown by 
-- I ----- ---- ~-= ~-==-
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the rigures in column 4 is quite evenly distributed in 
relation to all twenty titles. 
Seven principals recommended Burton's The Guidance of 
~ 
Learning Activities; 5 suggested Stre t ch's The Elementar;c 
School of Today; 4 principals each listed Wiles' Teaching 
for Better Schools and Jersild's Child Development and the 
Curriculum; and 3 recommended Wills and Stegeman's Living 
in the Kindergarten. 
-- -'-= = ----- - -- . -~-=--"- -; ·===----"---=== 
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Table 3. Responses of Principals with Respect to Publica-
tions i n the Are a of Arit~metic 
Have in Not in 
Librar-:v Libr ar y Did 
Title Used Used Woul&. Don't Not 
Often Rarely Like Need Know 
_L1J j_ 2) ( 3) l4J ( 5 ) ( 6 )' 
' 
Brueckner and Grossni ckle, 
MAKING AR ITHMETIC J!I1EANINGl''UL 4L!- 12 29 1 5 
Buckingham, AR I THI'1ETIC : ITS 
MEANI NG AND PRACTI CE ••...••. 1.5 9 26 4 22 11 
Morton, TEACHING CHILDREN 
ARIT HJVIETIC •• •• • • • ••• • ••• • ••• 32 11 26 7 10 
Wheat, HOW TO TEAC H ARITHMETIC 13 11 25 6 24 
Wilson, et al, TEACHING THE 
NEW ~BITID~TIC .••.• ••• •••• • • 11 9 30 6 26 
Table 3 indicates t hat many principals are int e r ested 
in the area of ar i thmetic, but that their cho ices f or 
authoritative background are chie fly limite d to two texts: 
'I Brueckner and Grossni ckle, and Morton . No r ecommendations 
for texts othe r than t hose sugge s ted by the check list were 
made, bu t t here s eeme d to be rather uniform int erest in all 
5 titles with r e gard to column 4, "Woul d Li ke " . 
.J 
I. 
~4 
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Table 4. Responses o~ Principals with Respect to Publica- 11 
tions in the Area of Science 
II 
Have in !'-Not in 
' Library Library Did 
Title [Use a 1Used Would Don't Not 
Often Rarely Like Need Know 1 
( 1} ('2) (3) {4) cs) TOT I 
Blough and Huggett, ELEMEN-
TARY SCHOOL SCIENCE AND HOW 
TO TEACH IT • • • • • • • • 16 8 42 2 12 
Craig, SCIENCE FOR -THE ELEMEN· 
TARY SCHOOL TEACHER • • • • 55 16 21 0 7 
Croxton, SCIENCE IN THE 
ELEMENTARY SCHOOL • • • • • 7 6 28 3 29 
·-
Partridge, NATURAL SCIENCE 
THROUGH THE . SEASONS. • • • 11 6 22 3 36 
From Table 4 it would seem that Craig's Science for 
the Elementary School Teacher is the exception in an area 
which has otherwise been generally ignored by many elemen-
tary principals in Massachusetts. Considerable interest 
in a more recent publication in the ~ield, that of Blough 
and Huggett, is evidenced by the fact that 42 principals 
would like to have this volume in their libraries. 
- -==---- - =--~- --=-=-- ===-
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Table 5. Responses of Principals with Respect to Publica-
tions in the Areas of Health and Physical Educa-
tion 
Title 
{ l) 
Grout, HEALTH TEACHING IN 
SCHOOLS • • • • • • • • • • 
Jones, et al, METHODS AND MATE· 
RIALS IN ELEMENTARY PHYSICAL 
EDUCATION • • • . • • • • • • . 
Patty, TEACHING HEALTH AND 
SAFETY IN ELEMENTARY SCHOOLS 
Salt, et al, TEACHING PHYSICAL 
EDUCATION IN THE .ELEMENTARY . 
SCHOOL • • • • • • • • • • • 
Strand and Smiley, ROLE OF THE 
TEACHER IN HEALTH EDUCATION. 
Have in Not in 
1 ~L~i~b~r~aTr~y~-+~L~i~b~r~anr~y~~ Did Used Used Would Don't Not 
Often Rarel] Like Need Know 
(2) {3) l4J l5J (_6J 
4 6 12 6 
5 10 15 5 3.5 
3 4 19 3 34 
6 3 13 4 38 I 
5 13 26 3 2.5 ' 
The general lack of interest which Table 5 reflects 
might be explained in part by the fact that many school 
systems have special instruction and supervision in the 
areas of health and physical education, so that the princi-
pals may feel less need for extensive assistance in this 
field. 
Only 59 volumes are specifically listed as in use by 
the principals who responded .. to the check list. However, 
6 principals did indicate frequent use of Neilson and 
26 
Van Hagen's Physical Education for Elementary Schools, 
and 4 principals often use Hinman's Physical Education in 
the Elementary School. There would also seem to be limited 
interest in the area as is shown by the small number of 
principals who responded to column 4. A much greater num-
ber indicatea lack of familiarity with the texts suggested 
by the check list, as can be seen from column 6. 
------~--~ 
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Table 6. Responses of Principals with Respect to Publica-
tions in the Area of Basic Reading 
Title 
IHave in Not in 1 
ITiL"=i"":"b""3'r_arr~y~--r,L1"7':-:i b":""r:;-a.,r~"_Y~~ Did 1 
~sed Used Would !Don't Not 
( 1) 
Often Rarel_x_ Like Need ~J'I 
Adams, et al, TEACHING CHILDREN 
TO READ •••••••••••••••••••••• s 
Betts, FOUNDATIONS OF READING 
INSTRUCTION •••••••••••••••••• 40 
Bond and Bond, TEACHING THE 
CHILD TO READ •••••••••••••••• 
Broom, PROBLEHS IN READING 
INSTRUCTION •••••••.•••••••••• 
Dolch, RE~1EDIAL READING MANUAL 
Dolch, TEACHING PRIMARY READING 
Durrell, IMFROVE~lliNT OF BASIC 
READING ABILITIES •••••••••••. 
Gates, THE D1PROVEl'1ENT OF 
READING • ••...•••••••••••••••• 
Gray, ON THEIR OWN IN READING •• 
Kirk, TEACHING READING TO SLOW 
I£ARNING CHILDREN •••••••••••• 
Kottmeyer, HANDBOOK FOR REME-
17 
s 
33 
30 
52 
41 
27 
19 
DIAL READING •.••••••••••••••• 14 
McKee, TEACHING READING IN THE 
ELEMENTARY SCHOOL •••••••••••• 62 
Russell, CHILDREN LEARN TO READ 20 
Russell, et al, READING AIDS 
THROUGH THE GRADES........... 8 
Witty, READING IN MODERN 
EDUCATION....... • . . • • • • . • • • • • 23 
3 
16 
s 
s 
s 
7 
24 
18 
11 
9 
7 
15 
9 
s 
19 
19 
26 
16 
20 
33 
26 
22 
25 
32 
37 
23 
23 
16 
26 
28 
7 
2 
6 
1 
2 
2 
1 
4 
3 
2 
4 
0 
4 
5 
1 
31 
10 I 
I 
I 
31 
I 
II 
38 I 
II 
12 
II 
14 
1 II 
II 
s l 
17 1: 
1.5 
30 
5 II 
30 I 
30 
16 
It would appear from Table 6 that the area of basic 
reading has been one of more than general interest and 
concern to elementary principals, but that their selection 
of texts has tended to involve 4 authorities~ McKee, Dur-
rell, Gates, and Betts. Further interest in the special 
problems of reading is reflected in the number of princi-
pals who expressed their desire to add Kirk and Johnson's 
Teaching Reading to Slow Learning Children and Dolch's 
Remedial Reading Manual to their libraries. 
Five principals recommended Artley's Your Child Learns 
to Read, and 3 each suggested stone's Progress in Primary 
Reading and Monroe's Growing into Reading. 
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Table 7. Responses of Principals with Respect to Publica-
tions in the Area of the Language Arts 
======================~~~====~~~==~~=' Have in Not in 
Title 
(1) 
Dawson, TEACHING LANGUAGE IN 
THE GRADES ••••••••••••••••• 
McKee, LANGUAGE IN THE ELE-
MENTARY SCHOOL .•••••••••••. 
Strickland, THE LANGUAGE ARTS 
I N THE ELEMENTARY SCHOOL ••• 
LANGUAGE ARTS IN THE ELE~lEN­
TARY SCHOOL, 20th Yearbook 
of the DESP •.•••••••••••••• 
Tyderman and Butterfield, 
TEACHING LANGUAGE IN THE 
ELEHENTARY SCHOOL •••••••••• 
Library Library 
Used fUsed Would rJ)on 1 t 
Often Rarely Like Need 
_(_2 )_ _(_)_} _il+) { 5 ) 
20 6 17 3 
46 17 28 2 
17 12 24 2 
14 12 29 2 
2 2 14 6 
. .. ~ . 
Did 
Not 
Know' 
28 
4 
23 
26 
48 
Table 7 would seem to suggest that, with the possible 
exception of McKee's Language in the Elementary School, 
there is no one text in the area of the language arts which 
has had much appeal to elementary principals surveyed, and 
that many of these principals do not feel in need of 
published materials in the field. Approximately a third of , 
the principals who responded to the check list would like to 
add one or more of the suggested volumes to their libraries, 
but none recommended additional titles. 
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Table 8. Responses of Principals 1-ri th Respect to Publica-
tions in the Area of the Social Studies 
Have in Not in 
Library Library Did 
Title Used rused Would Don't Not 
Often Rarely Like Need Know 
(1) ( 2) T3J (4) ( 5) \OJ 
Lacy, TEACHING SOCIAL STUDIES 
IN THE ELEMENTARY SCHOOL ••• 3 3 22 1 43 
Michaelis, SOCIAL STUDIES FOR I 
CHILDREN IN A DEMOCRACY •••• 5 4 16 3 46 
Moffatt and Howall, SOCIAL 
STUDIES INSTRUCTION •••••••• 1 5 18 1 51 I 
I 
Preston, TEACHING SOCIAL STUD-
I ES IN THE ELE~ffiNTARY 
SCHOOL • •••••••••••••••••••• 6 4 20 3 42 1 
Wesley and Adams, TEACHING 
SOCIAL STUDIES IN THE 
ELE~~NTARY SCHOOL •••••••••• 24 13 19 0 27 
Table 8 indicates that only one professional publica-
tion in the field of the social studies appears with even 
minor frequency in the libraries of the elementary princi-
pals contacted in the survey, and that interest is for 
some reason lacking in the area. No other titles were sug-
gested and many principals indicated that they were not 
familiar with the publications listed. 
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Table 9. Responses of Principals with Respect to Publica-
tions in the Areas of Art and Music 
Have . in Not Tn 
Library Library Did 
Title Used U.sed· --Would Don't Not 
Often Rarel~ Like Need Know 
(l) (2) (3) 1[} (5) (6) 
Berry, ART FOR CHILDREN. . • 1 0 14 2 47 I 
Cole, THE ARTS IN THE CLASS-
ROOM • • • • . • • • • • • 5 0 17 2 45 
Gregg, ART FOR THE SCHOOLS OF 
AMERICA. • • • • • • . .. • 3 1 17 4 41 
Meyers, TEACHING CHILDREN 
MUSIC IN THE ELEMENTARY 
SC·HOOL . • • • . . . • • • • • 5 6 22 4 33 
Parks, Iv!USIC FOR ELEMENTARY 
SCHOOL TEACHERS. • • • • • 1 0 19 5 42 
As in the case of publications in the areas of health 
and physical education, Table 9 seems to reflect the fact 
that many schools have specialists in the .fields of art and 
music, and principals would appear to feel little need for 
additional assistance in these areas. Only 22 volumes 
appear in the libraries surveyed, less than 20 per cent o.f 
the principals indicated any further interest, and there 
were no recommendations as to additional titles. 
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Table 10. Responses o~ Principals with Respect to Prores-
siona1 Periodicals 
Have in Not in 
Library Library Did 
Titles Used Used Would Don't Not 
I 
Often Rarely Like Need Know {!J (2) ( 3) {4) l~! (6) 
CHILDHOOD EDUCATION • • • • . . 37 4 29 8 5 
EDUCATION DIGEST • • • • • • • • 19 10 35 8 7 
EDUCATIONAL LEADERSHIP • • • . . 13 2 27 7 18 
ELEMENTARY SCHOOL JOURNAL. • . . 53 9 23 2 2 
INSTRUCTOR . . . . . . . . . . 96 3 7 2 0 
MASSACHUSETTS TEACHER • · . • • • 101 8 0 0 1 
N.E.A. JOURNAL • • • • • • • . . . 77 12 13 1 1 
NATIONAL ELEMENTARY PRINCIPAL •• 58 8 27 0 1 
NATIONAL PARENT-TEACHERS MAGA-
ZINE • . • • • • • • • • • • • • 37 19 16 6 2 
NATIONS SCHOOLS • • • • • • • • 17 16 29 3 5 
SCHOOL EXECUTIVE. • • • • • • • 40 17 26 3 2 
·-. 
·-
. 
""' 
Table 10 is interesting because or the ~requency with 
which the publications of the professional organizations 
appear in . the librari.es surveyed. The number ·of times that 
The Instructor appears is noteworthy. More than half of 
the libraries contain 3 other, but somewhat more specialized 
I 
publications, The Elementary School Journal, The School 
Executive, and The National Parent-Teacher • . 
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Twenty-seven principals suggested The Grade Teacher, 
and 5 each occasionally use The Journal of Education and 
Elementary English. 
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Table 11. Means of Acquiring Libraries 
~umber of Principals Number of Principals I 
Source Checking as a Source Checking as Chief Source ' 
{l} {2) ( 3) 
School 
department 
funds •••••• 88 36 
Principal's 
own funds •. 75 23 
Teachers' 
funds •••••• 21 6 
While it is not clearly shown in Table 11, the ques-
tionnaires made it evident that most of the libraries sur-
veyed were acquired in more than one way. Most were 
provided by school department funds, followed closely by 
the principal's own resources. In 36 of the libraries, the 
principal source was school department funds, and 23 of the 
principals who participated in the survey indicated that 
they were chiefly responsible for the volumes they had 
gathered. Other sources which were mentioned included 
parent-teacher associations, funds raised in several ways 
by individual schools, public libraries, and donations by 
staff members upon completion of courses. 
I 
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Table 12. Location of the Library 
Location Number of 
Times Listed 
(1) {2) 
Principal's own 
office. - . • • 
Teachers' room. 
School library 
86 
34 
25 
Table 12 leaves little question as to the most popular I 
location of the professional library, since 86 are found in 
the principal's own office. Thirty-four will be found in 
the teachers' room and 25 are situated in the school 
library. The questionnaires list additional. locations such 
as the superintendent 1 s offic.e ( 6), the supervisor Is office 1 
-(3), a conference room (1), and the books in one school are 
distributed throughout the building in the various class-
rooms. 
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Table 13. Frequency of Use of the Library According to 
the Length of Service of the Teachers 
Years of Number of Principals Reporting 
Service This Group as Making Most Use 
(1) ( 2) 
1-3 38 
4-10 47 
10- 39 
It can be seen from Table 13 that there is little 
appreciable difference in the frequency with which teachers 1 
of differing periods of service avail themselves of the 
opportunities offered by the professional libraries at theil 
disposal. It is true that teachers in the four-to-ten year 
group tend to use the library more frequently than the less 
experience~ or those with greater service, but the ques-
tionnaires indicated that many principals felt there could 
be little distinction drawn. Several of the cooperating 
principals stated that they found no difference; others 
nof-
noted that they didAknow which group used the library most 
frequently; and still others said frankly that they could 
not tell accurately enough to express an opinion but that 
there seemed to be little difference. 
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Table 14. Uses of the Library 
Purpose for \liJhich Number of Prine ipals Number of Principals 
Library is Used Checking This Purpose Listing This as the 
Main Use (1) {2) (3) 
Organized in-ser-
vice study ••••• 44 7 
In connection 
with courses ••• 94 17 
For individual 
improvement •••• 77 17 
For answers to . 
questions •••••• 83 24 
Table 14 indicates that the professional library of the 
principal has three popular uses. Ninety-four principals 
said that the library is used in connection with college 
courses, 83 in connection with answers to specific questions, 
I 
and 77 for individual improvement. It was noted by 44 that 
they use the library for organized in-service study. 
The main use of the library is to answer specific ques-
tions, said 24 principals; 17 checked individual improvement; 
38 
and 17 more checked use in connection with college courses. 
1 
Only 7 indicated that their main use is for organized in-
service study. 
Many principals felt that they could not f'airly. state 
t h at t here is one main use f'or their libraries and checked 
2, 3 7 or 4 f'ields as having equal importance. 
Table 15. Frequency with Which Libraries 
are Used by Principals and 
Teachers, as Reported by the 
Principals 
Used by Used by 
Frequency Principals Teachers 
(1) ( 2) ( 3) 
Often ••••••••• 70 27 
Occasionally •• 59 73 
Rarely •••••••• 4 13 
It can be seen from Table 15 that 70 principals said 
that they used the library often to help solve their prob-
lems, while 59 stated that they used it occasionally. Only 
4 indicated that they used it rarely. 
Of these principals, 27 observed that their teachers 
use the library frequently; 73 said their teachers use the 
library occasionally; and 13 considered that they use it 
only rarely. 
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Table 16. Methods Used to Encourage Wider 
Use of the Library by the Staff 
Method Used Number of Principals 
Using this Method 
(l) {2) 
Bulletins........ 38 
Staff Meetings... 51 
Individual recom-
mendations. • • • • 84 
Table 16 shows that to encourage wider use of the 
library by the staff, 84 principals use the method of indi-
vidual recommendations whereby a teacher is directed to 
pertinent reading when a problem arises. Staff meetings are 
utilized by 51 principals to discuss the latest arrivals in 
their libraries and to suggest various readings for problem 
solving. Bulletins are posted or circulated among the 
staff by 38 principals to acquaint the staff with the gen-
eral content of the library and give reviews of recent 
acquisitions. 
Some principals indicated that they used more than one 
method in an effort to reach all the members of the staff. 
1+_0 
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Table 17. Responses of Principals with Respect to the 
Value of the Library to the Staff, and with 
Respect to the Adequacy of Its Use by the Staff 
Is the Library An Is the Library an Is Staff Use 
Asset to the Teachers? Asset to Principals? Adequate? 
Yes No Yes No Yes No 
(1) {2) l j) {L~) { 5) l b) 
104 5 108 1 20 89 
It is evident from Table 17 that 104 principals, a 
wide majority, felt that the library was an asset to their 
teachers while only 5 thought that it was of no help to 
them. 
An even greater spread is noted in answer to the ques-
tion of whether or not the library is an asset to the prin-
cipal. It \vas considered an asset to themselves by 108 
principals. Orily 1 said t hat it wa s of no help. 
Of these principals, 20 stated that they and their 
staff made adequate use of their libraries but 89 felt that 
they did not use the facilities adequately. They believe 
that they could make better and greater use of them. 
41 
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Table 18. Relative Size of Libraries with Reference to the 
Principal Sources of the Library 
Number o!' Number Principal or Only Sou rce 
Volumes in of Principal's Teachers' 
the Libra~y_ Libraries Funds 0 Funds School Dept. 
( 1) {2) {3) (4) ( 5} -
0-9 12 6 2 4 
I 
10-19 22 7 2 13 I 
20-29 1.5 6 0 9 
30-39 11 2 1 8 
40-49 3 1 1 1 
50-59 2 1 0 1 
Total 6.5 23 6 36 
Table 18 is concerned with the size of the principal's 1 
library in reference to the main source of its contents. 
In many cases the principal felt that the size of the 
library could not be attributed to one main source but was 
built by equal expenditure by principal, teachers, school 
department, and other sources. There were 65 principals, 
however, who did indicate the main source of their 
libraries. 
Although many principals have been forced to provide 
their own libraries, school departments are the main source 
for 36 out of the 6.5 libraries considered in the table. 
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No valid conclusion can be derived from Table 18 
as there seems to be little relationship between the size 
of the library and its principal source. 
-==--=--==---- -- -
Table 19. Relative Size of Libraries with Reference to the 
Size of the Community 
Size of the Number of Total Average 
Community Principals Volumes Library 
( 1) (2) (3) ~4J 
0-4,999 1.5 263 17 • .53 
.5,000-9,999 2.5 .589 _23 • .56 
10,000-14,999 17 340 20.00 
15,000-19,999 12 308 2.5.66 
20,000-24,999 9 190 21.11 
2.5,000- 34 863 25.38 
As can be seen from Table 19, the size of a community 
does not appear to be too great a factor in determining the 
average size of the library except i n the case of the very 
small to~ms where limited budgets and salaries must influ-
ence this expenditure. 
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Table 20. Relative Size of Libraries with Reference to 
Type of Position Held by Principal 
It would seem from Table 20 that the type of work a 
principal has to do has an effect upon the size of his 
library. 
A total of 517 volumes are in the libraries of 33 
teaching principals for an average library of 15.67 books. 
However, 81 supervising principals have a total of 2057 
professional books and magazines for an average library of I 
25.40 volumes. This seems to indicate that the supervising 
principal has more time to consider the needs and proper 
use of his library than does the teaching principal. 
Table 21. Relative Size of Libraries with Reference to the 
Number of Classrooms in the School 
Number of Number of Total Average 
Classrooms Principals Volumes Library 
U-J ( 2) { 3) J4-J 
1-6 11 140 12.72 
7-12 40 786 19.65 
13-18 37 878 23.73 
19- 20 577 28.85 
It is evident from Table 21 that as the number of 
classrooms increases, the number of volumes in the library 
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also increases. This seems to indicate that as the respon-
sibilities of the principal become greater and greater, he 1· 
feels the need to call upon more and more resources to aid 
him in the solution of the more numerous problems which 
will arise. 
It is also possible that there is a relationship 
between the size of the s chool and the type or position 
held by the principal. Table 21 reinforces the conclusion 
reached in Table 20. 
-..:;:: - ---
Table 22. Relative Size of Libraries with Reference to the 
Number of Pupils in the School 
Pupils Number of Total Average 
Principals Volumes Library 
(l) (2) ( 3) (4) 
1-199 11 127 11.54 
200-399 40 820 20.50 
400-599 25 518 20.72 
600- 24 716 29.83 
The results shown in Table 22 follow quite naturally 
from the pattern of the results indicated by Table 21 where 
it was evident that the volumes in the library increased 
directly as the number of classrooms increased. It follows 
logically that this condition will also be true with regard 
to the number of pupils in the school since all classrooms 
are generally in use and at capacity load today. 
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Table 23. Relative Si~e of Libraries with Reference to the 
Principal•s -'Length of Service as a Principal 
Years of Number of Total Average 
Service Principals Volumes Library 
(1) (2) {J) 
_ill 
0-9 66 1452 22.00 
10-19 31 752 24.26 
20-29 13 262 20.15 
30-39 3 56 18.67 
The number of years that a principal has been in that 
position does not seem to appreciably affect the average 
number of volumes in his library, as shown in the results 
of Table 23. All principals seem to appreciate the value 
of assistance from this source. Those having 10-19 years 
of service as principals, _ however, did seem to be favored 
with slightly larger libraries than the other groups. 
} r ' 
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Table 24. - Relative Size or Libraries with Respect to Level 
or Principal's Proressional Preparation 
Degree Status or Number or Total Average 
Principal Principals Volumes Library 
" 
{l) (2} ( j) (4) 
No Degree 6 80 15.00 
Bachelors 32 541 16.90 
Masters 70 1751 2.5.00 
C.A.G.S. 6 173 28.83 
It is apparent rrom Table 24 that as the principal 
raises his own educational status, his reliance upon books 
and literature becomes greater in the pursuance or his 
duties. or course, it is understood that some of the 
volumes were obtained for use in the courses taken, but it 
is also fair to assume that these same volumes are being 
used to meet current needs of both principal and teacher. 
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CHAPTER V 
TTNivlARY A D CONCLUSIONS 
In this invest~ gation the writers h a ve sought to ascer-
tain the content of a number of elementary pr n ipals' 
libraries to determ · ne · hat const"tutes the core of s uch 
professional 1 braries. By tabulating the responses of the 
rin ipals questioned, a core library has been compiled con-
s s ting of books and periodicals covering the var ous p ases 
of the pr ncip l's administrative and upervi ory responsi-
bili t i e s to h "s school comm nity. The volu~es were selected 
on the b asis of the fre quency o f the r a pearanc e in t e 
pri cipa s ' libraries but are arr n~ed a phabetically in the
1 
li s t. 
I i s only fa:i.r to note tha many of the titles 
inc u ded in t e check list were of recent publication . The 
iters eel obligated to mention t fact, believing that 
it a ffected the res lts since many p rincip a ls have not yet 
' h a d the opportunity to acauire or even knov-1 of such publica- • 
tion • Therefore, the writers have compiled a "su lemen -
tary ist 0 to reflect the wishes of the p rincipals with 
respect t o more recent titles not in the ttcore '' library. 
The writers also feel that the re s lts were undoubtedly 
I influenced by the text requirements of courses c ompleted by 1 
the pr ncipals at colle ges and universities in this vicinity 
nd that this favorabl increased the totals of some titles. 
It will be noted that tittes in the fields of art, 
music, and physical education are not included in the core 
library, even though they were in the original check list. 
The inclusion of volumes in these areas was not considered 
justifiable because of the meager response made to the 
titles listed. This is due to the fact that most school 
systems have supervisors in these areas upon whom the prin-
cipals rely for information, should the need arise. 
The following is the core library determined by the 
above-mentioned method: 
Administration and Supervision 
Elsbree and McNally, 
~nd Supervision, New 
School Administration 
can Book Company, 
Jacobson and Reavis, Duties of School Principals, New 
York: Prentice-Hall, 1956. 
Kyte, George c., The PrinciEal at Work, Chicago: Ginn 
and Company, 1951. 
Otto, Henry J., Elementar~ School Or anization and 
Administration, New York: D. Appleton-Century, 19 • 
Wiles, Kimball, Sulervision for Better Schools, New · 1 
York: Prentice-Hal , 19~0. 
Methods of Teaching 
• American Council of Education, Hel~ing Teachers 
Understand Children, Washington! 1 45. 
Burrows, Alvina T., Teaching Children in the Middle 
Grades, Boston: D. C. Heath and Company, 19~2. 
Gesell and Ilg, The Child from Five to Ten, New York: 
Harper and Brothers, 1946. 
Hockett and Jacobson, Modern Practices in the Elemen-
tary School, Boston: Ginn and Company, 1944. 
,. · ... 
·...... j. ~~. 
Lee and Lee, The Child and His Curriculum, New York: 
D. Appleton-Century, Inc., 1940. 
Witty, Paul, The Gifted ChildL Boston: D. c. Heath 
Company, 1951. 
Arithmetic 
Brueckner and Grossnickle, How to Make Arithmetic 
Meaningful, New York: John c. Winston Company, 1947. 
Morton, Robert L., Teaching Children Arithmetic, New 
York: Silver Burdett, 1953. 
Science 
Blough and Huggett, Elementary School Science and How 
to Teach It, New York: The Dryden Press, 1951. 1 
Craig, Gerald s., Science for the Elementary School 
Teacher, New York: Ginn and Company, 1940. 
Reading 
Betts, Emmett A., Foundations of Reading Instruction, 
New York: American Book Company, 1946. . 
Dolch, E. w., A Manual for Remedial Reading, 
Illinois: The Garrard Press, 1945. 
Dolch, E. w., Teachin~ Primary Reading, Illinois: 
The Garrard Press, 19 0. 
Durrell, Donald D., Improvement of Basic Readin& 
Abilities, New York: ~vor1d Book Company, 1940. 
Gates, Arthur I., The Improvement of Reading, New 
York: The MacMillan Company, 1948. 
Gray, William s., On Their Own Reading, New York, 
Scott, Foresman and Company, 1948. 
Kirk, Samuel A., Teaching Readin~ to Slow Le.arning 
Children, Boston: Houghton-Miffl n Company, 1940. 
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McKee, Paul, Teachin~ Readin~ in the Elementary 
School, Boston: Houg~ton-Mif lin Company, 1948. 
Witty, Paul, Readin~ in Modern Education, Boston: D. 
c. Heath Company, 1 49. 
Language Arts 
McKee, Paul, Language in the Elementary School, New 
York: The MacMillan Company, 1939. 
Strickland, Ruth G., The Language Arts in the Elemen-
tary School, Boston: D. C. Heath Company, 1951. 
Social Studies 
Wesley and Adams, Teaching Social Studies in the 
Elementary Schools, Boston: D. C. Heath Company, 
19$2. 
Periodicals 
Elementar~ School Journal, University of Chicago 
Press, 57 0 Ellis Ave., Chicago, Illinois 
Instructor, F. A. Owen Publishing Co., Instructor 
Park, Dansville, New York 
Massachusetts Teacher, Massachusetts Teacher's 
Association; Educational Press Association of 
America, 14 Beacon Street, Boston 8, Massachusetts 
N. E. A. Journal, 1201 16th Street N. w., 
Washington 6, D. c. 
National Elementary Principal, 1201 16th Street N. W~ 
Washington, D. c •. 
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The following titles are suggested as supplementary 
references which, on the basis of the interest shown by 
the pr ncipals in more recent publications, should be con-
sidered as desirable additions to the foregoing core library: 
Administration and Supervis ion 
·Reavis, William C., et. al. , Adminis terin~ the Ele-
mentarv School, New York: Prentice-Hall, 953. 
Yeager, William A., Admini.strat on and the Pup 1, 
e York : Rarper and Brothers, 1949. 
Methods of Teaching 
Asso c iation f or Supervision and Curriculum Develop -
me t of the National Education Association, .1949 
Yearbook, Toward Better Teaching, Washington, D. C. , 
191+9. 
•I 
I 
Baker, Harry J., Introduction to Exceptional Childre~ 
New York: The !VIae V!illan Co., l94h. I 
Kirk nd Johnson, Educating the Retarded Child, 
Roston: Houghton-Mifflin Co., 19~1. 
Arithmetic 
Buckingham, Burdette Ross, · lementary Ari thmetic, 
Its Meanin~ and Practice, Boston: Ginn and Co., 1947. 
' I 
'lilson, Guy H., et. al., Teaching the Net-I Arithmetic , 
New Yo r k : McGraw- Hill, 951. 
Reading 
Kottmeyer, ~Hlliam, Handbook for Hemedial Heading , 
St. Lou is: \-Jebster Publishing Co ., 1947. . 
Russell , David H. , et. al., Reading Aids Through the 
Grades; Three Hundred Developmenta! Reading Activi-
ties, NevJ York: Teachers Colle ge, Columbia Universits 
1951. 
Langu age Arts 
Dawson, Hildred A., Teaching Language in the Grades, 
New York : World Book Co., 19~1. 
Dep artment of Elementary School Princ ipals, Language 
Art s in the Elementary School, Twentieth Yearbook, 
National Education Association, Washington, D. C.: 
1941. 
Tidyman and Butterfield, Teaching the Language Arts, 
New York: McGraw-Hill, 1951. 
Soc ial Studies 
Lacey, Joy M. Teaching the ocial Studies in the 
Elementary School, Minneapoli s : Bur gess Publish ing 
Co . , 1941 . 
Preston, Ra lph c., Teachin~ Socia l Studies in the 
lementary School, New Yor : Rinehart, 19~0. 
Period icals 
Childhood Education, Association for Childhood 
Education, International, 1200 15th Street N. W., 
~ashington 5, D. C. 
8:ducation Digest, 330 S. State 'treet, Ann Arbor, 
Michigan. . 
In addition to the core library, other interesting 
facts came to light. Many principals have been forced to 
provide their own libraries but the trend seems to be toward! 
the acceptance by school departments of their equitable 
share in this effort. 
The most popular place for the library is the princi-
pal's office. The principals who have their libraries in 
their offices are more familiar with the books listed and 
their use than those who indicate that their system has a 
central library situated elsewhere. It would seem that the 
proximity of good literature is a much better incentive to 
its use than having it in a place removed from the princi-
palts immediate access. 
Most principals indicated that they do the clerical 
work connected with the borrowing of books, typing of book 
lists and reviews, and circulating of timely articles. 
Some stated that a secretary or teacher does this work, and 
a few said that their libraries operate entirely on an honor 
system by which each teacher borrows and returns books with-
out supervision. About half of the principals surveyed 
also indicated that each teacher has a list of the contents 
of the library. 
The frequency of use of the library according to the 
length of se~vice of the teachers was ~urprising to the 
writers, who had expected a greater u~e of library facili-
, 
ties by the group whose service number~d one to three years., 
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It was indicated, however, that they used it least. Perhaps 
this group has become too much involved in orienting itselr 
to classroom procedures and methods to rind the time neces-
sary to make use or the library. 
The library is used rather generally for individual 
improvement, in connection with college courses, and for 
answers to specific questions. It was interesting to note, 
ho'wever, that less than one third of the principals indi-
cated use of the library for organized in-service study. 
It seems that this avenue of professional betterment could 
and should be more fully exploited so that the staff becomes 
interested enough to use the library more than just occa-
sionally. Most principals agree that, although their 
library is an asset to them and their staff, they do not 
utilize its facilities adequately. 
Before surveying the content of the elementary princi-
pal's professional library, the writers felt that there 
would be a significant difference in the size of the libra-
ries as the size of the community varied. From the results, 
it would appear that the size of the community does not 
significantly affect the average size of the library except 
in the smaller communities where limited budgets and sala-
ries are a determining factor. 
As might be expected, the supervising principal, having 
more time to devote to his professional needs, does have a 
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larger average library than the teaching principal. The 
principal with more pupils under his direction also seems 
to rely more heavily upon professional literature for 
assistance. 
Although the number of years a person has been princi- I 
pal does not seem to affect the size of his library, the 
degree to which he prepares himself professionally seems to 
affect upward the number of volumes up on which he depends. 
In conclusion, the writers are of the opinion that the 
teaching profession, as represented by the Massachusetts 
elementary principals s urveyed, reali zes that it must be 
aware of and versed in current trends in methods and pro-
cedure s, as well as proven theory, to produce efficiently 
a maximum of good results. That the principal's profes-
sional library has a foremost place in this program is 
evidenced by their response to this study and the requests 
received for the original check list and findings of this 
survey. 
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RECOMNENDATIONS 
Based on the results of this study, the following 
recommendations for further research are made. 
1. Conduct further researchwith this questionnaire 
on a larger sample. 
2. Re-evaluate the questionnaire to improve the 
instrument for use in future surveys. 
3. Establish a method of informing principals of 
new professional publications. 
jl 
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APPENDIX 
~-
Dear Pri ncj_pal : 
16 Bellevue Avenue 
Glouce ster, Mass . 
January 4, 1954 
Ths enclosed checklist and questionnaire have teen sent to 
you in connect i on itJi t h a survey being conduc t e(i at Boston Uni ve r -
sity School of Educ atior; in partie.l fulf'ilJment of the r equire -
ments for t he degr ee of ~'l aster of Educ ation . They form an i inpcr-
t ant p art of the r s s e c: r ch p roject i n 'tJhich ·,m , as a group, are 
primarily conce r ned -v,;ith de t e rmining t he gener al contents of t he 
p r of e s s i onal litrarJ t hP t you, an elem e ntC:u:y princip c'cl, may have 
in y our bu i l di ng f or t he use of y ou and your staff . lve are also 
inter est E: d in s eve r al f 2.ctors vini.ch we fe e l a,re pertinent t o t he 
deve lopm'=!nt of such a lib r ary as an import <:! nt tool for t he con -
tinued profe ssional grovith and deve l opment of elementary pri nci-
p als and t ea.chers . 
An attempt !ws be en made in the checklist to conserve your 
time by fur nishing you Hith a list of t exts and per iodic a:L s which 
t he group fe els r,muld most common~y occur in a lit rar;y- . "~'Te ar e 
asking y ou to i ndic ate by a checkl"1ark in one of five columns t he 
volumes itThich you no'ri have 2t. y-cur dispos al, 2nd we have provided 
spaces for 2.ddit i on r:.l listings that have not occurred to u s but 
r,rhich you feel i-18 s hould r1c;; ve included . 
The brief questionn aire r,rh ich follo'frs the checklist relat es 
to t hose pertinent f ;,)_ctors we h 2ve mentioned as be i ng import ant in 
t he development and continued use of the libr ary by y ou and y our 
staff . 
Your cooper ation i n t he comp l etion and return of t nis infor-
mation by Januar y 23 'tJill le t;: r e atly appr e ciated, 2nd you are 
cor clially i nvitod t o i ndica te if you >·JOuld be intere sted in ha·1ing 
a summc:ry of t he r esults , 
A st2..111p ed se lf- a.ddr e s s ed enve l ope is .e nclosed for your con-
venience in r s turnini:, the qw.::s t ionnaire and checklist . 
Sincerely your ~, J {;; CL ;Jl.V¥1 -~ . i 
S . Eva Tbenos 
(For t he gr oup) 
Please indicate by a checkmark in t he appropri-
ate column the status of each of the following t itles 
in accordance with your reaction to the column head~ 
ings. If there are other titles you would like to 
recommend, please use the blank lines at the end of 
each group or classification. 
Administration and Supervision 
ElJ.sbree & McNally, ELEM. ADMIN. AND SUPERVISION 
H~gman, ADMIN. OF AMERICAN PUBLIC SCHOOLS 
J acobsen & Reavis, DUTIES OF SCHOOL PRINCIPALS 
KYte, THE PRINCIPAL AT WORK 
ot·0o, ELEM. SCHOOL ORGANIZATION & ADMI NISTRATION 
Fs avis, et al, ADMINISTERING THE ELEM. SCHOOL 
s~~ne & McSwain, EVALUATION AND THE ELEM. CURRICULUM 
Wi- ~es, SUPERVISION FOR BETTER SCHOOLS 
Ygager, ADMINISTRATION AND THE PUPIL 
Meihods of ~eaching (add'l titles on next page) 
Ba~~er, INTRODUCTION TO EXCEPTIONAL CHILDREN 
~axter, et al, THE ROLE OF ELEMENTARY EDUCATION 
Bur rows, TEACHING CHILDREN IN THE MIDDLE GRADES 
C' as-vrell & Foshay, EDUCATION IN THE ELEM. SCHOOL 
Gans, et al, TEACHING YOUNG CHILDREN 
Gesell & Ilg, THE CHILD FROM FIVE TO TEN 
GROUP PLANNING IN EDUCATION, 1945 Yearbook of ASCD 
HELPING TEACHERS UNDERSTAND CHILDREN, Amer.Coun.onEd. 
Hildreth, READINESS FOR SC HOOL BEGINNERS 
Hockett & Jacobsen, MODERN PRACTICES IN THE ELEM SCH • 
- --
Have in 
Library 
!-·- ----, 
Used !used 
Often ! Rare~ 
~-
..... 
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Net in I library tDo 
-- -·--r Not I Would,Don•t Know 
Like Want 
-
- --
--
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.....--~----.......------.,..-- ·- . 
Have in l Not in I 
Library Library ! Do 
~=-used Used 1 Would Dn~-,-J ~~~w bf~en [Rarely! Li~_e Want)_ ~ --·_ 
Huggett & Millard, GROWTH & LEARNING IN THE ELEM. SCH r=== 
Methods of Teaching (cont.) 
J enkine, et a.l, THESE ARE YOUR CHILDREN 
Kirk & Johnsrm, EDUCATING THE RETARDED CHILD 
Lee & Lee, THE CHILD AND HIS CURRICULUM 
Ma comber, GUIDING CHILD DEVELOPMENT IN THE ELEM. SCH. 
l 
l ~---+----+-·----+----4---~ 1 
~---+---
Smith, et al, FUND/J1ENTALS OF CURRICULUM DEVELOPMENT 
+----4-----+-----+----4----~ 
Stratemeyer, DEVELOPING CURRICULUM FOR MODERN LIVING 
+----+---~----+----4----~ 
TOWARD BETTER TEACHING, 1949 Yearbook ~f ASCD 
Witty, THE GIFTED CHILD 
Ycakum & Simpson, MODERN PRACTICES & TECH. OF TE1~CHIN 
+----4----~----+----4----~ 
Arithmetic 
Brueckner & Grossnickle, NA.KING ARITWV.'ETIC MEANINGFULi----+-----+-----+----+--~ 
Buckingham, ARITHMETIC: ITS ME AN ING !.Jill PRACTICE 
Morton, TEJ;.CHING CHILDREN II.RITH!-:ETIC 
Wheat, HOW TO TEACH lJ UTH.METIC 
Wilson, et al, TE '.CHING THE NEW ARITHMETIC 
Science 
Blough & Huggett, ELEH. SCH. SCIENCE & HOW TO TE !,CH I' 
Craig, SCIENCE FOR THE ELEM. SCHOOL TEACHER 
Croxton-3 SCIEr'CE IN THE ELEEJ:;NTi·.RY SCHOOL 
Partridge, Nf,TUR!i.L SC IENCE THRU THE SEASONS 
+---+----+--+----+--1 
+---~---+----~--4----1 
i I ---------------------------------------------~--~----~--- ----~----
He alth and Physical Educ ation 
Grout, HEALTH TEACHING IN SCHOOLS 
Jones, et al, METHODS & HATERI/\.LS IN ELEM. PHYS. ED. 
Patty, TEACHING HEALTH & SAFETY IN ELE!'l . SCHOOLS 
Salt, et al, TE IJ.CHING PHYS. EDUC. IN THE ELEM. SCH. 
Strand & Smiley, ROLE OF TEACHER IN HEALTH EDUC ATION 
Basic Reading 
Adams, et al, TEf1CHING CHILDREN TO RE AD 
Betts, FOUNDATIONS OF RE ADING INSTRUCTION 
Bcmd & Bond, TE f,CrliNG THE CHILD TO P..EitD 
Broom, PROBLEMS IN REfilli NG INSTRUCTION 
Dolch, RENEDil .L RE!;DING .i'~UtN UAL 
Dolch, TE i.CHING PRIM ARY READING 
Durrell, IMPROVEMENT OF BASIC READING ABILITIES 
Gates, THE IMPROVE.tvfENT OF READING 
Gray, ON THEIR OWN IN READING 
Kirk, TEACHING READING TO SLOW LEARNING CHILDREN 
knttmeyer, HANDBOOK FOR REMEDIAL READTI~G 
McKee, TEACHING READING I N THE ELB:MENTltRY SCHOOL 
Russell, CHILDREN LEARN TO READ 
Russell, et al, READING AIDS THRU THE GRADES 
Witty, READING IN MODERN EDUCATION 
Have in 
Library 
-
Us~d !Used 
Often !Rarely 
-· 
~-
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Not in 
Library De 
I Not 
~ould Den 1 t
1 
Know 
Like want 
- --
I 
I i 
I 
I 
1 
1 
! 
I I 
i 
I 
I I 
I 
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~-
Have in : Not in 
Library I Library Do 
- -·-·- -~··- -·-----r- ··- . .. .,. ... --- - ··· - Not -
Language Arts Used 'used Would Don
1t Know 
Often j Rare~ Like Want 
Dawson, TEACHING LANGUAGE IN THE GRADES 
HcKee, LANGUAGE IN THE ELEMENT.A..R.Y SCHOOL 
Strickland, THE LANGUAGE ARTS IN THE ELEi"I. SCH, 
---y· · -r ·- -- --
' 
--t I j-1 I I 
' 
I I ,--I I I 
I i 
LANGUAGE ARTS I N THE ELZM. SCH., 20th Yearbook DESP 
Tyderman & Butterfield, TEACH, LANG . IN THE ELEN. SCH I I I i ' r--+· I 
·I 1 ! 
Social Studies 
Lacy, TEACHING SOCIAL STUDIES I N TH:~ ELEH. SCHOOL 
! I i I I I l I I I 
i i 
Michaelis, SOCIAL STUDIJ:!;S FOR CHILDREN IN. A DENOCRi~CY I i I I 
Hoffatt & Howall, SOCii>L STUDIES INSTRUCTION I r 1 
Preston, TEACHING SOCIAL STUDES IN THE ELEM. SCHOOL i ~ I 1---
Wesley &. Adams, TEACHING SOC, STUD, IN THE ELEN. SCH , 
Art and Husic 
Berry, JI..RT FOR CHILDREN 
I 
. I I I I I H 1 I i 
I I I 
Cole, Th'E ARTS IN THE CLJ-~.SSROOH I i 
Gregg, ART FOR THE SCHOOLS OE AMERICA ! 
IJ{yertJ, TEACHIN·} CHILDREN MUSIC IN THE ELEI-1 . SCHOOL 
Parks, MUS IC FOR ELEI1E~.;TARY SCHOOL TEACHERS 
I 
I I 
I 
I 
I I I t 
I 
Professional Periodicals (add 1l titles on next page) 
CHILDHOOD EDUC ATION I I I 
EDUCATION DIGEST I 
EDUC ATIONAL LEADERSHIP I 
ELEMENTARY SCHOOL JOURNAL I 
INSTRUCTOR L ! 
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-·- ·-·-- ,-Have in Nl"lt in Do Libr.?.ry kbrary 
-~ ·-· . Net 
PROFESSIONAL PERIODICALS (cont.) 
Used Used Woul ~ Dont! Know 
Often Rarel IT Like Want 
·- -
MASSACHUSETTS TEACHER I ----- -----·- ··- --- --- · · -- ·-
-----~--~--- -~---
--+--1~-l I I I ' 
---- ---· i _J. __ j I I . 1 I 
i I i 
- I 
N.E.A. JOURNAL 
NATIONAL ELEMENTARY PRINCIPAL 
NATIONAL PARENT-TEACHERS MAGAZINE 
NATIONS SCHOOLS 
SCHOOL EXECUTIVE 
----- --+-1 ~~ -+ I ~ 
____ -__ - -- -I~ l __ tt] 
l. H~vl were and are the V()lumes and peri0dicals in ynur library acquired? 
(Ple ase check appropriate answer or answers and _9ircle principel so1:rce) 
OWn funds Teachers 1 funds School department funds 
---
Other source (please specify) 
2. Where is the libr<:>ry normally h :usedl' 
Your office Teachers 1 room Sch('ol library 
--- ---
Other (please spec.ify) 
------------------------------
3. Which of the following groups makes the m0st frequent use of the library? 
Teachers with 1-3 yrs . experience__ With 4-10 ~rs. experience __ _ 
Te<whers with more thc:m 10 yrs . experience __ 
4. For which nf the following purposes is the library generally used? 
(Please check <::ppropriate answer or <mswers and circle principal use) 
Orga'1ized in-service study____ In connection with Cl"lllege courses ___ _ 
For .ind·l.vidn~l impt'l'l'Te:ncmt For answers to specific problems 
---
Other (ple<Jse specify) _ ____ .. _ . __ ___ ... . .  ·· --·--·-· .. __  ·····--- - -
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5. How frequently do you r e f e r to t he library? 
Often Occasionally___ R.srely __ _ 
6 . Hnw frequently do y our teachers r e f e r to the library? 
Often 
---
Occasionally___ llere l y __ _ 
7. Do the individual teachers with whom you Hork have a list of the contents 
of the l ibrary? By v.mom 'i-ras it prepared? 
Yes No Prin cipal Other ( specify) 
--- ---
-------------------
8. By "tJhom is the c l eric a l wor k done i n c onnection with the library? 
Principal 
---
Other (ple e.se spe cify) 
------------------------------------------
9. By which 0f the fol l ovJing means have you encoura~:_ed wider u se of the libr ary 
by your staff? 
Bullet i ns 
---
Staff meetings___ I ndivi dual recommendations 
Other (please s pecify ) 
10 . Do you feel that the professional l i b r ary is an asse t to you? Yes No 
---
11. ::Jo you f ee l that t he prof . lib rary is an c. s set t o the t eachers? Yes No 
12 . Do you feel that you and you r staff make 2.S gnod use of the lit:rary as y cu 
mi ght? Yt:: s No 
GENERAL INF01llATION ( i~a.:nes v-rill not be used in the study) 
Name of your community Est . population 
-------------------
Your position No . cf pupils 
(Teaching or Supervising Frincipel, etc . ) 
No . of clessrooms unde r your dir e ction _____ Grndes in building 
-------------------
No . of year s in t eaching p r of ession No . of years as princi pal 
----
No . of year s of college tr2ining (please circle) l 2 3 4 5 6 
Degree held (p le ase circle ) Ba chelors Mas ters CAGS Doctors 
If you '~rJould care to have a summar y of the r esults of this survey , please g ive us 
us your name and the a.ppropriate ad-=lress 
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